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NEW PROGRAMME PROPOSAL

Foundation Degree (FdA) in Public Services Information Management

A.  OVERVIEW OF THE PROPOSAL

This proposal is to replace the existing Certificate in Public Services Information Management (CertPSIM) with a Foundation Degree in Public Services Information Management (FdA in Public Services Information Management).  The current Certificate is a part-time course, specially geared to the needs and aspirations of local government officers and other public sector employees who work as para-information professionals.  These personnel employed by local authorities work in a wide variety of information-giving locales such as. information centres, local information points, call-centres and one-stop shops.  

A close collaboration has been forged between Business Management Group and the Chief Executive’s Department of Hampshire County Council in which the County Council is principally responsible for recruitment to the course and the Business Management group for its delivery.  In the academic year 2003-2004, funding has been secured  from an e-government initiative to sponsor a cohort of students for the two years of the Certificate Course and this Foundation Degree which is to replace it.  Recruitment is now wider than  Hampshire County Council (HCC) itself and the current intake draws also draws recruits from Winchester, Southampton, Portsmouth, Test Valley, East Hants, Basingstoke and Deane and Havant District Councils.

In the light of our experience of three intakes of students (and one graduating cohort), it is now self-evident that the course needs to be repositioned in the market place so that it can be offered to students capable of achieving Level 2 (Foundation Degree) level study and ultimately Honours Degree status (which remains the goal of  most students recruited onto the course).

1.   Aims of the Proposal

  1.1 Generic Aims

The proposal will be consistent with the QAA Benchmarks for General Business and Management (QAA, 2000) which list:

· cognitive skills 

· critical thinking; 

· analysis and synthesis; 

· effective problem-solving

· communication (e.g. business reports)

· quantitative skills

· effective use of information and communication technologies

· self-management; 

· self-awareness

· learning to learn

· team working

· interpersonal skills

· ability to conduct research.
  1.2. Specific Aims and their realisation through the curriculum

	
	(a)
	A knowledge base of  central and local government

	
	
	Achieved specifically through modules of Public Administration in Britain and Local Government

	
	
	

	
	(b)
	Knowledge of information sources and how they may be interrogated, sifted, evaluated and deployed

	
	
	Addressed in module of Public Services Information Management and Communication and Organisation

	
	
	

	
	(c)
	Cognitive abilities including the application of theory and evidence in the social and information sciences

	
	
	Met through demands for analysis, synthesis  and evaluation (i.e. higher order Bloom taxonomy skills) in the assignments deployed

	
	
	

	
	(d)
	Transferable skills to include higher order as well as work-related skills

	
	
	Specific transferable skills are met through the curriculum (e.g. IT skills in Computer Applications for Business, quantitative skills in Research Methods and Statistics, PDP in Contemporary Business Skills, WBL modules, Accountancy concepts in Management Accounting)

	
	
	

	
	(e)
	a foundation for further studies in the field of public administration

	
	
	A seamless transition to the BA(Business Management with Public Service Management) is assumed in the course design. See diagram on p. 27

	
	
	

	
	(f)
	explicitly offer more opportunities for Work Based Learning [WBL]  

	
	
	Provision of both WBL modules and WBL experiences throughout the curriculum (See section E11, p.38-39)

	
	
	

	
	(g)
	provide opportunities for accelerated progression through Year 1 studies for  applicants with many years of relevant work experience

	
	
	See Section E6 APEL procedures to be deployed in this proposal (p.30-33) for QAA underpinning, rationale and operation of procedures

	
	
	

	
	(h)
	offer opportunities to the student body for the dissemination of good practice, particularly in areas such as Customer Care and the design and implementation of public information systems

	
	
	Addressed in module Quality Management and Customer Care and Public Services Information Management


B.  BACKGROUND TO THE PROPOSAL

1.  Government policy and the need for para-information professionals

It is now widely acknowledged that we are living in a knowledge-based economy in which the ability to store, retrieve and access vast amounts of data has been facilitated by the Internet and related technologies.  These trends in the national economy indicate the need for a new cadre of professional workers whose prime function will be to help a range of users to access the information upon which a modern economy depends.  Such trends have been noted by management theorists as a movement from a production-based to a knowledge-based economy.  In such an economy, the proportion of professional workers will tend to rise and new categories of information workers will increasingly be demanded.  The government  has stated its intention to be at the head of such developments and a whole chapter in the White Paper Modernising Government was devoted to ‘information age government’.  The wider government programme for implementations of information technology is specified in  a consultation paper, Our Information Age and major new initiatives have been launched in education, libraries and the health service. An important part of the agenda is stated as follows:

‘We must modernise the business of government itself achieving joined up working between different parts of government and providing new, efficient and convenient ways for citizens and businesses to communicate with government and to receive services’

(Modernising Government, Ch. 5, para 5)

These themes have been made even more  explicit in recent White Papers such
as Modern Local Government - In Touch with the People and the policy 
document e-government- a Strategic framework for public services in the 
 information age’

‘It focuses on better services for citizens and businesses and more effective 
use of the government’s information resources... The strategy challenges 

all public sector organisations to innovate’     
(Para 2)


‘There are four guiding principles


     -  building services around citizens’ choices

           -  making government and its services more accessible


     -  social inclusion

          -  using information better’    


(Para 3)

The agenda which is set by government is clear and direct - and the issues raised in this agenda will be addressed by the course content e.g. access to services through effective public services information management.   The issues for local government are also reiterated:
‘Information Age Government is not a specific end in itself in the same way as other elements of modernisation. It is a tool which can be used to underpin and support the entire process of modern local government.  It provides the essential infrastructure and platforms from which the modernising initiatives can effectively be taken forward. It facilitates the structure and culture changes which are needed to deliver joined-up services and a more customer-focused environment’

Source: Implementing e-government - Guidelines for Local Government


(www.iagchampions.gov.uk/guidelines.htm)
Hampshire County Council’s Corporate Strategy, for example, identifies common aims and outcomes and ensures that activities and resources are targeted to achieve those priorities.  All local authorities will have in place a corporate vision which forms the philosophy that drives everything the authority does and provides a framework for service planning and delivery.  In the case of Hampshire County Council, the strategy is implemented through cross-service policies and departmental service plans, and complements the democratic committee system by translating policy into action and allocating resources.  Aim 5 of the Corporate Strategy is ‘Providing  high quality, accessible services’ and it is the key factor of accessibility which is addressed  by central government’s e-government agenda.

Central Government’s Best Value regime has required local government to challenge and examine the ways in which public services are delivered. Hampshire County Council’s  Best Value Performance Plan, 2000-2001 states:

‘At a strategic level there is an overall vision based on the five key aims of the corporate strategy.  The complexity of modern government means 
councils no longer work in isolation to achieve them... but listen to the 
views of partners who help deliver services, to those who receive them and  to those who simply pay for them...The aspiration is to encourage the people of Hampshire to become better informed and willing to put forward
their views, so the Council does not have to make assumptions about theirpriorities and concerns and is able to deliver customer-focused services’

Hampshire County Council have long been acknowledged as one of the foremost authorities in the implementation of  information technology particularly for its library and information services.  In particular, a high priority is being placed upon access to services and  in this respect, the knowledge and professionalism of information professionals has an added salience.  The County Council is aware that there is a need for its information staff to enhance their qualification levels in the light of the priority that Government is according to these activities.  In the Summer of 2000, the County Council approached the College and further  discussions were undertaken to consider the appropriateness of a qualification level which was to meet the academic and vocational needs of  the staff in Hampshire County Council and neighbouring authorities resulting in the Certificate in Public Services Information Management

In particular, the County Council wished to explore the nature of provision which would move beyond the purely training philosophy provided by an NVQ Level 3  
qualification. By entering into collaboration with their neighbouring HEI provider (King Alfred’s College), it was possible to develop a qualification level that would not only extend skill levels but also provide an avenue of opportunity for designated staff. The course is intended to potential needs of all of the local authorities in the region, however, who would be invited to supply suitable students for the course.  Upon validation, it is anticipated that the Foundation Degree will meet the needs of national training organisations.  Application will also be made for accreditation from the relevant professional bodies (e.g. CILIP)

2.  Skill shortages in the Hampshire Region

Research for SEEDA by Skills Insight on Skills Gaps and Recruitment Difficulties in the Public Sector 2003  suggests that the South East has “a higher level of vacancies reported, hard-to-fill vacancies and skill shortage vacancies than the UK as a whole. It has been estimated that there are about 19,000 skill shortage vacancies in the South East. There are 3 specific occupation types where there is a high number of skill shortages: associate professional and technical occupations, personal and protective service occupations (particularly in health and social care) and craft and related occupations.”
The report goes on to suggest that “Recruitment difficulties appear to affect a wide range of professional, associate professional and clerical posts…And there is a real danger if current skill shortages go unchecked”  [Skills Insight 2003 p5]
IT skills, both at a basic and advanced level, were the most prominent skill gaps and the most common response was undertaking further training.  This Foundation Degree will meet some of that demand in the Hampshire area
In percentage terms, the greatest increase in demand for IT basic operator skills between 2001and 2006 is forecast for ‘high’ and ‘good’ level skills. Demand for ‘high’ level skills is forecast to increase by 18.8 %, whilst supply is expected to increase by only 14.7%. This would lead to skill deficiencies of 222,200 (55% of total deficiencies for the IT basic operator skills). The supply of at least ‘good’ skills (i.e. ‘high’ and ‘good’ level) is forecast to fail to match the demand by 402,200 by 2006. [Skills Review Update 2002 p15 ]

Feedback from the regional Customer Service Development Group of HIOWLA (Hampshire and Isle of Wight Local Authorities Association)  has  indicated the potential for this particular course.  Within the Hampshire region,, for example, it has been estimated there are over 1000 staff who form the pool of eligibles from whom the course could recruit.  Many of  these information staff  have already benefited from elements of public services training (e.g. at BTEC, NVQ, ECDL level).

3. Background to the present proposal

The Business Management Group propose to replace the Certificate in Public Services Information Management (validated in 2001) with a new Foundation Degree in Public Services Information Management.  The original intention of the Certificate (CertPSIM) was to provide a vocationally relevant qualification to a group of para-information professional local government officers working in the Hampshire region. The Certificate course was written so that intending students could study for a qualification after which they would have achieved the equivalent of  a complete Year 1 of Higher Education.  The experience of running three cohorts of the Certificate course have convinced the course designers that a new qualification needs to take its place in which students could reasonably expect to attain the levels required of a Foundation Degree within 2-2½ calendar years, with the prospect of achieving an Honours degree after a further 12 calendar months of study.  The experience which has led the course designers to this conclusion include the following:

· Many of the existing cohort are already working at junior or middle management 
      level, often demonstrating skills in project management and team-leading skills

· All of the first two years have so far passed all of their Foundation level modules at an
      average of 60%+

· Three of the eleven students graduating in 2003 achieved distinctions.  Seven students
      are now reading for Honours (and only acute domestic circumstances have prevented 
       the other four from doing so)

· Approximately a quarter of the intake are already qualified to degree level (and in 
      three cases to Masters/postgraduate level)
The Foundation Degree (FdA) in Public Services Information Management  is designed so that:

·  Relatively unqualified students can undertake a semester of Preparatory Studies
       whereas many other students will be sufficiently qualified to start in Year 1

·  By the completion of their second calendar  year (September) students will have
       earned 120 credits at Level 1 and a further 120 credits at Level 2 and will
       qualify for the award of  a Foundation degree

·   An Honours Degree will be available as an automatic ‘topic up’ to be completed
        in some 12-15 months depending upon students’ other commitments. The third
        year of the BA Business Management with Public Service Management would
        be the relevant pathway in this case. 

4. Recruitment and Admission

Recruitment

Recruitment to the Course is largely organised by HCC but with the expanding profile of part-time courses on the Basingstoke Campus there is now a strong case for more active promulgation of news and recruitment to the course through the College’s own marketing, including the part-time prospectus.  Applicants to the course are briefed within HCC as to the nature of the commitment and encouraged to make contact with current students. Intending applicants need to have the approval and support of their line managers who will also attest to their suitability.  Normally, students will be at least 25 years of age (which is a  de facto minimum age specified for similar courses in Business Schools, such as the CMS/DMS). Line managers are responsible not only for the direct tuition costs of the students but also for the ‘back-filling’ of  desks left unoccupied when students are at college.  There is some evidence that these costs bear heavily upon smaller departments and may account for recruitment which has proved less than originally anticipated 

Admission procedures

Admission is handled in two stages:

(a) 
an APEL procedure is conducted within the County Council by Shirley Thorne, 
      herself an extremely experienced NVQ assessor. A half-day exercise  (‘Hopes and 
      Fears’) is typically conducted with intending applicants supplemented by a tour of  
      the KAC campus.

(b)   all of the documentation is made available to the School of Social Science 
       APEL  committee who meet shortly before the dates of enrolment.

Many students are already well qualified.  In the existing course, 3 students are qualified with Masters/postgraduate qualifications and a further two with first degrees. Typically in the age range 30-50 upon entry, most students have a wealth of  work experience in both public and private sectors and a range of intermediate qualifications..  For this reason, it is anticipated that well-qualified applicants in the future will be capable of an accelerated passage onto Level Two studies making appropriate use of APEL procedures within the School and the College (see also Section E6, p. 30).

Basingstoke option

Current patterns of recruitment indicate a pattern centred on Winchester but with recruitment from other parts of the Hampshire region (including Southampton and Portsmouth).  If a sufficiently viable number of students can be recruited from the North Hampshire region, then active consideration will be given to adding this course to the portfolio of  Foundation Degrees provided on the Basingstoke campus.  In any case, it is anticipated that the tutors from the various Foundation Degrees will meet on a regular basis to exchange principles of good practice deployed, for example, in work-based learning, operation of APEL procedures and active partnerships with employers).  Such regular meetings will also help to ensure uniformity of policy across the various Foundation Degrees offered by the College.

5.   Profile of graduating cohort (2001-2003)

        Certificate in Public Services Information Management

	
	Gender
	8 Female; 3 Male

	
	Median Age
	50-54

	
	FT employment (median)
	25 years

	
	Local Government employment (median)
	10 years

	
	Typical entrance level
	NVQ Level 3

	
	Highest qualification level
	MSc

	
	Lowest Qualification level
	City and Guilds WP

	
	Typical job titles
	Senior Information Officer

	
	
	Trading Standards Officer

	
	
	Rights of Way Officer

	
	
	ICT Systems Manager

	
	
	Senior Administrative Assistant


C.
SUBJECT EVALUATION DOCUMENT (specific)






Subject  evaluation 


(to be read in conjunction with the Subject Evaluation Document for
Business Management & Public Services Information Management)
A.  Overall aims of subject provision

As well as supplying a range of relevant undergraduate programmes, it is part of the philosophy of the Business Management Group to be responsive to the needs of  the local business community.  For this reason, the Group have taken opportunities when they arise to construct programmes that aim to satisfy this need.  When approached by representatives of Hampshire County Council in 2000, the Certificate in Public Services Information Management was written with full collaboration by the authority and the college to provide relevant higher education for those we term ‘para-information professionals’ i.e. all those who work in an information giving capacity in libraries, call-centres, information points, One Stop shops and the like.

Similarly, a suite of programmes comprised of  a Foundation Degree in Business management, a ‘top-up’ degree in Business Administration and a Master’s degree in Global issues were written and validated in 2003.  These were designed to respond to the needs of the local business community in the Basingstoke and North Hampshire areas.  Further developments are in train to extend this provision into FE colleges in the region.

The Certificate in Public Services Information Management (PSIM) was validated in 2001.  It is being presented for revalidation in the form of a Foundation degree (FdA) taking into account the profile of existing students which exhibits a remarkable pattern of performance on the existing Certificate programme. This suggests to the Course Designers that the programme has a whole should be repositioned from a Certificate to a FdA/Diploma level qualification.

Specific Aims

In addition, the CertPSIM programme aimed to produce graduates of a Certificate course who will possess:

(a)  A knowledge base of  central and local government

	
	Learning Outcomes

	
	

	
	1.   A knowledge of the institutions and interrelationships of government at
      central and at local level 

       Implementation

       Material studied in the modules Public Administration in Britain and
       Local Government - Continuity and Change

	
	2.   An awareness of  recent government initiatives in the modernisation of 
      government  (informed by  a study of  the relevant White Papers) and the
      progress made towards implementation at national and at local level

       Implementation

       Material studied in the modules of Public Administration in Britain
       and Local Government - Continuity and Change

	
	3.  An understanding of the implementation of customer care philosophies 
     both in general terms and more specifically within the context of a local 
     authority service

       Implementation

       Material studied in the modules of  Quality Management in the Public 
       Sector and Research Methods and Statistics  (for questionnaire 
       evaluation)

	
	4.  A knowledge of the ways in which ITC is utilised as an aid to
     organisational  functioning and efficiency

       Implementation

       Material studied in the modules of  Introduction to Business 
       Computing, Business Application Packages and Communication in 
       Public Sector Organisations


(b)  Knowledge of information sources and how they may be interrogated, sifted, 
       evaluated and deployed

	
	Learning Outcomes

	
	1.   Knowledge of conventional reference materials deployed to provide a 
      rapid response to customer queries

       Implementation

       Material studied in the module of  Public Services Information 
       Management

	
	2.   Familiarity with on-line resources and the operations of the technology 
      that facilitates data search and retrieval

       Implementation

       Material studied in the modules of  Introduction to Business 
       Computing, Business Application Packages and Communication in 
       Public Sector Organisations


(c)   Cognitive abilities including the application of theory and evidence 
       in the 
social and information sciences 

	
	Learning Outcomes

	
	1.   The ability to adduce, sift and evaluate evidence in support of a reasoned 
      argument as typically deployed in the social sciences

       Implementation

       Individual/group activities and assignments found across the 
       programme.

	
	2.   The ability to comprehend and utilise the styles of analysis found in the 
      literature base of the relevant social sciences (public administration, 
      organisation theory)

       Implementation

       Individual and group activities and assignments found across the 
       programme.

	
	3.   The development of  skills to critically reflect upon one’s own 
      organisational functioning as an aid to future learning and the
      enhancement  of  performance (as a reflective practitioner)

       Implementation

         (I) Small group activities and discussions

        (ii) Assignments and teaching materials associated with the modules of:

             Public Administration in Britain
             Local Government - Continuity and Change
             Public Services Information Management
             Quality Management in the Public Sector

             Communication in Public Sector Organisations
  


(d)  Transferable skills to include higher order as well as work-related skills

	
	Learning Outcomes

	
	1.   Abilities to organise and present reasoned conclusions after evaluation of 
      available evidence

       Implementation

       Individual/group activities and assignments found across the 
       programme. 


	
	2.   Evidence of transferable skills in the area of:
              Skill                                      Implemented:

· Communication                      In each assignment
      

· Application of number           Research Methods Skills module

· ICTs                                        Introduction to Business Computing
                                                and Business Application Packages
                                                         

· Working with others             Group assignments in Public Services 
                                              Information Management and
                                              Communication in Sector
                                              Organisations

· Improving own learning and performance     Reflective practitioner

· Problem solving                  Assignments associated with the Research
                                             Methods and Statistics and  
                                             Quality Management and Customer 
                                             Care in the Public Sector


      (e)
a foundation for further studies in the field of public administration 

	
	Learning Outcomes

	
	1.  Familiarity with social scientific models and modes of reasoning, as
     evidenced particularly in public administration and studies of   
     organisational functioning

       Implementation

       Individual/group activities and assignments found across the 
       programme.

	
	2.   Enhanced abilities in ‘learning how to learn’ in the context of the demands 
      of higher education

      Implementation
· Progression in module content from Year I to Year II calls for more 
      independence in assignments
· Reflective practitioner skills (See section (c) 3)

· ‘Transfer of good practice’ in small group sessions
       


Market for Business Graduates

The CertPSIM students are already in employment.  Many of the existing cohorts have gained promotion or significantly increased their responsibilities since the start of the course.

External Examiner Feedback

No specific comments were made with reference to the CertPSIM students, but all the course materials were available for inspection at the time of the visits (twice per year) of the External Examiners.

Evaluation of Provision

Learning Outcomes

The Learning Outcomes specified in 1. Specific Aims have been achieved.  One way in which this is evidenced by the fact that the first cohort of the Certificate is now making rapid progress through the 2nd and 3rd level cohorts of the Business Management with Public Services Management degree.

These Learning Outcomes correspond well with the QAA Benchmarks for General Business and Management (QAA, 2000), which lists: cognitive skills critical thinking; analysis and synthesis; effective problem-solving; communication (e.g. business reports); quantitative skills; effective use of information and communication technologies; self-management; self-awareness; learning to learn; team working; interpersonal skills; and ability to conduct research. 
Curriculum Design 

Whilst the existing Curriculum served the interests of the course members well,

two particular but inter-related aspects became evident as the course progressed.  These were:


(a)  the level of attainment of students often exceeded that normally found in
Level 1 (Year 1) studies


(b)  to make more rapid progress within cognate degree courses, APEL procedures  needed to be applied to 2nd level modules.  In most cases, the Certificate course had already covered material that would be studied by undergraduates undertaking the Public Services stream of the BA(Hons) in Business Management.

The Foundation Degree addresses these issues by offering accelerated progression through Level 1 (Year 1) studies through a combination of general APEL, specific APEL and the triple-weighted module in Contemporary Business Skills.  APEL is thus confined in the new proposal to Level 1 module material.

Foundation Degree students (and 2nd level BA(Hons) Business Management with Public Service Management students) will now be studying effectively the same range of core modules (but with individualised tutorial material).

Student Progression and Achievement

      CertPSIM Progress data:

	Progress at 
	June, 
	2003
	
	
	
	
	
	

	Cohort
	70+
	65-69
	60-64
	50-59
	40-49
	Continuing
	Withdrawn
	Totals

	2001-2003
	
	3
	8
	
	
	(7)
	4*
	15

	2002-2004
	
	2
	
	
	
	
	7
	9

	2003-2005
	
	
	
	
	
	
	
	12


Notes

1.   Of the 11 graduating students, 3 gained Distinctions (average of 65+)

2.   The drop-out patterns (dramatic in the case of 2002-224 cohort) was entirely due to
      combinations of medical/domestic/professional pressures

3.   The 2003-2005 cohort contains one Continuing Education student

Quality of Learning Opportunities


Guest Speakers


Guest speakers from Hampshire County Council and neighbouring authorities have been invited to give a presentation to students  on some six occasions.  In addition, the CertPSIM students have been invited on three occasions to participate in seminars organised by HIOWLA (Hampshire and Isle of Wight Local Authorities Association).  These seminars have usually been organised in the vacation or inter semester periods to allow students which has facilitated student attendance. This pattern of activities has helped to reinforce the links made between theory and practice as well as informing students of recent developments in the speakers’ field of responsibility.

D.   PHILOSOPHY OF  THE PROGRAMME. 

The proposal is an innovative programme oriented primarily at satisfying the needs and aspirations of public sector employees, typically working for local authorities in the Hampshire region.  Building upon the initial success of the Certificate in Public Services Management, this Foundation Degree is predicated upon the following principles:

Emergence of the importance of  information management

Social scientists have recognised that a defining characteristic of modern societies is the way in which internet technologies have fuelled an explosive growth in access to information sources of all types.  Governments in their turn have seized upon the possibilities that such technologies can be used to deliver higher quality and more accessible services to the communities that they serve.  This programme recognises that, hitherto, the fields of information and knowledge management have traditionally been driven by a largely commercial ethic. Large firms working in competitive markets strive to attain competitive advantage by levering the intellectual capital possessed by organisational members.  There is now a recognition that governments can hope to deliver better, cheaper and more accessible services by utilising essentially the same social processes derived from knowledge management.  The intellectually exciting challenge and task faced by those working in information management fields in the public sector is to harness the potential of the new technology into customer-focused policies and procedures espoused, for example, in the many e-government initiatives.  Further study of  the processes of information management within public sector organisations can thus be seen as a means of working in an inter-agency way (‘joined-up government) to fulfil the mission statements of the employing organisations.

A community of self-actualising learners

A further consequence of the development of the ‘knowledge economy’ is that the typical student entrant to the course (often working at supervisory/junior middle management level in the public sector) is attuned to working in a more collaborative and less tutor-directed way.  Experience to date suggests that students who enrol upon the course wish to demonstrate to themselves and to their peers that they can successfully undertake the demands of higher education.  For this reason, most students see the end-goal of their studies as a full Honours Degree and further career progression towards which end the Foundation Degree is a necessary stepping stone.  As it happens, this meshes exceptionally well with the supposition behind  the foundation degree philosophy  that they shall be heavily work-oriented and transitional towards further academic or professional study.  The motivation of students to learn from each other is high, particularly when coupled with a desire to develop enhanced levels of service to consumers by working  across traditional departmental boundaries.  The organisational experience of course members fits them to approaching their learning on a course in a distinctively different pattern from those who have entered higher education directly from a school or college route and at younger ages.

The development of ‘communities of practice’

A further theoretical development of considerable interest is the study of ‘communities of practice’ in which organisational members transcend traditional  departmental boundaries to pursue professional interests.  The foremost writer in this field, Etienne Wenger (‘Communities of Practice – Learning, Meaning and Identity’) is at pains to stress that our institutions traditionally assume that learning is an individual process.  Wenger  argues that the key to social learning is social participation and that communities of practice are excellent vehicles in which new knowledge is both generated and internalised.  The course team strongly endorse this view and have been excited by the ways in which the predecessor cohorts of this course (in the Certificate) have formed themselves into a ‘de facto’ community of practice, developing both their intellectual and their organisational skill levels in tandem with each other.

A new style public sector manager?

The students of this course will essentially undergo a business studies education, albeit it with a specialist orientation in information management. The foundation degree and the Public Service Management stream of the BA(Hons) Business Studies will share some common core courses in the 2nd year of the course.  An aspiration of the course is that it will be instrumental in producing a generation of ‘new’ public sector managers with a range of technical and organisational skills. Such managers will show a high degree of commitment to the ideals of a public service ethic, but will appreciate that a critical examination of cherished beliefs may well be the price for enhancing customer/client satisfactions. Put succinctly, it is argued that the overall philosophy and aim of the course is to produce:


‘ a new generation of technically and organisationally proficient professionals, who are customer-focused, reflective public sector managers’

A new model for business studies education?

A final, but essentially ambitious driver of the new programme is that the course can become a test-bed of  a new learning paradigm in business studies education utilising a blended learning philosophy utilising face-to-face, computer mediated, distance learning and work-based learning activities.  Evidently, the organisational experiences and life-skills gained by typical course members goes a long way towards developing the community of practice that optimised the opportunities for social learning.  Nonetheless, it is both hoped and anticipated that the experiences gained in the running of this and similar Foundation Degrees within the Business Management group might stimulate some radical new ways in which the more conventional undergraduate courses are both organised and delivered.

Discussion will now turn towards some of the wider social and political contexts in which the course has its origins. Government at both central and at local level has set broad agendas and frameworks which provide the organisational contexts in which course members typically work.  However, the impetus to study on the course does come primarily from well-motivated individuals backed by supportive managers.  The course may well contribute towards realisation of these agendas by developing the ‘social capital’ of those workers upon whose efforts the success or failure of these government policies may well depend.

1. A knowledge-based economy

This proposal derives from a recognition that we increasingly live in a service-based and more specifically a knowledge-based economy in which the information worker is becoming increasingly prevalent. The exponential growth of the internet-related technologies is fuelling opportunities in knowledge based industries.  It is current government policy to increase the participation rate in higher education to 50%  by 2010 in order to supply workers with the relevant knowledge and skills.  In this context,  the course seeks to provide a new opportunity for a section of the workforce previously denied the opportunity to experience a course in higher education to experience the same.

2. The thrust of central government policy

A stream of White Papers have been released since 1997 which have given prominence to the government’s objectives to modernise government, make services more accessible and spread the use of electronic modes of access and delivery.  It  remains government policy that all government services, whether national or local, be delivered electronically by 2005.  It is also anticipated that the provision of services  be made more ‘seamless’ as government promotes its agenda of ‘joined-up’ government.  In this context, information workers will increasingly need to be knowledgeable about, and be able to transcend boundaries between departments and agencies.

3.  Better services to the local community

For local government, a particular challenge has been to provide better and more accessible services.  Hampshire County Council’s Corporate Objectives specifically include this as one of their five core objectives:

· Maximising life opportunities.

· Stewardship of the environment.

· Achieving economic prosperity.

· Building strong and safe communities.

· Improving services and supporting members and staff. 

(Source: HantsWeb, accessed 17/10/2003)

One way in which such performance can be measured is through the operation of the Best Value indicators and, more recently, Comprehensive  Performance Assessment (in which HCC was placed in the top band signifying excellence in delivery). Similar departments can apply for Chartermark status if they can show evidence of  consistently high standards of service.  The information services in HCC have been awarded Chartermarks on two successive occasion, providing an eloquent testimony to a customer services ethic.  It is this spirit which provides an impetus for the course – which, in turn, helps to educate service providers to constantly evaluate and improve their provision.

4.   Knowledge management and transfer in a local government context.

A growing area of academic interest (recently researched by members of the course team pp. 125-127) has been a development from knowledge management known as Communities of Practice.  Such communities, increasingly facilitated by internet technologies, encourage groups to form that transcend traditional organisational boundaries in order to form non-spatial communities who can share and extend good practice.  The implications of this for local government workers who have traditionally worked with strong departmental boundaries is immense – but it does reflect the oft-repeated statement of central government policy that services be delivered seamlessly.  The CertPSIM course has been mindful of its potential to foster a community of practice amongst the para-information professionals who provide recruits for the course.  Frequent opportunities are taken within the teaching programmes for students to share expertise with each other and for their own horizons to be broadened by access to speakers from a variety of departments, authorities and agencies.

5.   A commitment to work-based learning

The philosophy of  work-based learning is typically invoked to underpin the opportunities offered to undergraduate students who have yet to enter the labour force as full-time employees.  Middlesex University’s pioneering Department of Work-Based Learning Partnerships has indicated to the academic community that it possible to offer a range of programmes across the whole spectrum of higher education from sub-degree to doctoral level. This demonstrates that the philosophy of WBL can be used to provide an interesting model for the ways in which academic programmes can be constructed between partnerships of employers and colleges.  By utilising some of these concepts, it is possible both to  retain academic credibility and also to provide a range of modules and inputs which serves the needs of employers  whilst also providing a challenge to the students who undertake them.  The proposed Foundation degree, predicated upon a strong partnership between the college and several authorities in the region, intends to construct some modules which will be studied in a WBL mode. This will enable some employees used to working a 52-week organisational year rather a 30-week academic year to accelerate their progress through their degree studies. 

E.   PROGRAMME DESIGN. 

E1.
The Criteria for a Foundation Degree


(source:  DfES(2003) ‘How to develop a foundation degree’ available at:

                     http://www.foundationdegree.org.uk/docs/guidance2.doc  )

The table illustrates how the general principles detailed by the DfES have been put into practice in this proposal.

	
	Employer involvement

· Input into the construction of the degree proposal

· Recruitment and selection of suitable candidates

· Support of students through assistance with fees

· Assistance with books and materials

· Provision of guest speakers

· Seminar participation offered to students

· Review and evaluation of student progress


	
	The development of skills, understanding and knowledge

· ‘technical and work-specific skills, relevant to the sector’
 (will be provided by specialist modules) 

· ‘key skills in communication, team working, problem solving, application of number, use of information technology and improving own learning and performance’

    (addressed by modules dedicated to Communication and Organisation, Computer Applications, Research Methods  and Statistics and the assignment material within them)

· ‘generic skills such as reasoning and work process management’

The Business Group Subject Evaluation Document (p. 53) indicates as the first of its criteria that Business Courses aim to develop the 
‘cognitive and analytical skills of students which may subsequently be deployed in problem-solving and decision-making in organizations’


· ‘should be recorded by transcript, validated by the awarding HEI  
   and underpinned by a personal development plan’
   
In the preparation of the APEL portfolio required for admission/accelerated admission, all students will be required to show evidence of a Personal Development Plan. In addition, the generic requirements being developed within the Business Group for Personal Development Planning  will apply to this degree.




	
	Application of skills in the workplace


· ‘students must demonstrate their skills in work relevant to the area of study’

The learning outcomes and associated assessments will require students both to reflect and to draw upon their current work experience.


· ‘students should be given enough work experience should be sufficient to develop an understanding of the world of work and it should be validated, assessed and recorded’

Students enrolled upon this course will normally be full-time employees who are released for half a day in order to attend their college-based modules


· ‘the awarding HEIs should award credits, with exemptions for students with relevant work experience’

The present proposal intends to offer credit for well-qualified applicants to accelerate their progress though Year 1 modules.





	
	Credit accumulation and transfer

· ‘foundation degrees should attract at least 240 credits, 120 at level 1 and 120 at level 2’

This is built into the design of the present scheme



· ‘individual partnerships should recognise relevant prior and work-based learning by awarding credits’

The scheme recognises this by allowing for APEL/accelerated progression through the Year 1 of the scheme.




	
	Progression within work – and/or to an Honours Degree

· ‘there must be guaranteed articulation arrangements with a least one honours degree…programmes must make clear the subsequent arrangements for progression to honours degrees and to professional qualifications or higher-level NVQs’

The proposal indicates a seamless transition to the BA(Hons) Business Management with Public Service Management.  Entrance to  cognate named degree outlets in the Business Management portfolio of courses would be possible for particular applicants.



E2.   Design principles in the Foundation Degrees offered by the Business Group

 A Foundation Degree in Management  (currently being taught at the Basingstoke Campus) was validated in Summer, 2003.  This degree proposals conforms to some of the design elements validated in that submission as indicated in the following table:

	
	FdA in Management
	proposal for

FdA in Public Services Information Management

	Modes of Delivery
	· Evening teaching

· Day-release when feasible

· Distance learning modules
	· Guaranteed day-release

· Distance Learning Modules

	Work-based Learning

Modules
	· 2 per year (minimum)

· 4 per year (desirable)
	· 75% in Year 1

· 2-3 modules out of 8 in Year 2 

· Overall proportion of WBL: 50-56%

	Outlets for progression
	· BA(Hons) Business Administration (top-up)
	· BA Business Management with Public Service Management (Year 3)


It is anticipated that the two Foundation degrees, when fully operational, will share experience and expertise in areas such as the following:- 


   -     similar APEL procedures for mature entrants

   -     transferability of credit for prior work-based learning

· operation of WBL and distance learning courses

·    involvement of employers in course evaluation

E3.  Design of FdA in Public Services Information Management

The elements of the proposed new degree are laid out in the following diagram.

	
	Semester 1
	Semester 2
	June-Sept

	Preparatory year 
	
	APEL portfolio (45 credits)
for all students
Contemporary Business Skills (45 credits)

for less well-qualified applicants

	Year 1

[ Autumn term:
  Level 1 modules]

[Spring Term: 
 Level 2 modules]
	Computer Applications for Business

[BS1904]
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Public Services Information Management

[BS1035]
	Public Administration in Britain

[BS2912]


Local Government- Continuity and Change

[BS2910]
	Communication and Organization

[WBL version]

[BS2903]

	Year 2

[Level 2 modules]
	Research Methods

And Statistics

[BS2915]

Quality Management and Customer Care

[BS2914]


	Management Accounting

[BS2909]

Option
(Optional Modules list p. 29)
	Option

[WBL version]

	BA(Hons) Business Management with Public Service Management [TOP-UP]

	Year 3

[Level 3 modules]
	Strategic Management

European Cultures and Institutions



	Public Service Delivery

Option

	Thinking about Management

[WBL  version] 



	Year 4

[Level 3 modules]
	Final Year Project
	Final Year Project
	


E4.   Explanatory Notes

1.   
All students will be offered an accelerated Level 1 by being asked to prepare an APEL portfolio (EDEXEL criteria).  Some students (typically without HE experience) will be asked to complete the  integrated Contemporary Business Skills module.

2.
The Level 1 modules for all students will be completed by the end of the first semester of  Year 1. 
 The 2nd semester will then be Level 2 modules


3.
The FdA will normally be completed after 2-2½ calendar years.

4,
Level 2 studies will map over onto BA Business Management with Public Service Management modules but with some tailoring to specific requirements.

5.
Students will be offered a ‘seamless’ transition to Year 3 - BA (Hons) Management with Public Service Management.  

6.   Contemporary Business Skills will follow the following schema:

	
	Evidence
	Skill
	Weighting
	Notional
Credits

	
	
	
	
	

	
	Academic theme
	
	
	

	
	1.   Critique of  academic paper
	Academic
	  10%
	4

	
	2.   Essay (1000 words)
	Academic
	  10%
	4

	
	
	
	
	

	
	Technical Skills theme
	
	

	

	
	3.  Report and Presentation
	Presentation; IT
	  10%
	4

	
	4.  Data presentation and  
     statistical analysis 
	Statistics; IT
	  25%
	12

	
	5.  Business Plan
	Spreadsheet
	  15%
	7

	
	
	
	
	

	
	Organisational skills theme
	
	
	

	
	6.  Organisational Project and 
     Presentation
	Research
	  15%
	7

	
	7.  Professional Development

     journal
	Time Management;

Reflective practice
	  15%
	7

	
	     Totals
	
	100%
	45


 Total Credit rating: 45 credits

The assumptions here are that the scheme is to be elastic in that the greater developed the skill, the less time it takes to complete the task.  Conversely, the more undeveloped the skill, the greater amount of time that needs to be devoted to the activity.

Total portfolio length (including notional amounts of ‘wordage’ for data and presentations) assumed to be approx. 10,000 words total. 

E5.   List of Optional Modules

Level 2 modules (shared with Business Management with Public Service Management)

BS2904

Business Decision Technologies

BS2905

Business Law

BS2905W
Business Law [Work Based Learning version]

BS2907

Development of Information Technology

BS2031

e-Marketing

BS2908

Employment Resourcing and Development

BS2908

Employment Resourcing and Development [Work Based Learning version]

BS2901

Enterprise

BS2911

Networking and the Internet

BS2913

Qualitative Research for Business

BS2913W
Qualitative Research for Business [Work Based Learning version]

BS2916

Understanding Markets

E6     APEL procedures to be deployed in this proposal

D6.1  QAA observations on the operation of APEL procedures in Foundation degrees.

The Quality Assurance Agency has recently concluded (2003) its review of the first 3,100 students enrolled upon some 33 Foundation degrees.  Para 59 of their report indicated that:

“Arrangements for the accreditation of prior (experiential) learning (AP(E)L) and entry with advanced standing raises concern in seven reviews.  Although AP(E)L systems are generally in place, there is only limited evidence of their use….  In other cases, students are not enthusiastic about AP(E)L  and do not apply for it, preferring to experience all taught aspects of the programme.  Generally students’ prior skills and knowledge developed in the workplace, were not accredited at entry and industrial partners were not involved in the AP(E)L process.”

QAA (2003), Overview report on Foundation degree reviews, Para 59.

Available at:

http://www.qaa.ac.uk/public/foundation/overview/foundation_overview_textonly.htm

And they subsequently recommended in ‘Recommendations for further development and improvement’ that there is a real need to address:


· The appropriateness and effective systems for the accreditation of prior experience and learning, particularly to accommodate previous work experience

      (ibid, p. 13)

The QAA conducted an evaluation of the Pilot programme of seven further education colleges validated by two Northern Ireland universities (Queens- Belfast; University of Ulster) from January-May, 2003.  In their report, it was commented that:

‘ with the exception of one college [validated by Queens University, Belfast] that had a two year fast track for well qualified students, part-time students usually complete the taught element of their programme over three years’

http://www.qaa.ac.uk/public/foundation/NI/foundation_overview_textonly.htm
and speaking of the University of Ulster that:

‘ the university should ensure that steps are taken to accredit prior and appropriate learning in the workplace..’

(ibid, para 8.5, page 11)

E6.2   Accelerated progression of the Foundation Degree for Public Services 
    Information Management.

The present proposal aims to respond to the clear steer given by the above reports to make appropriate use  of APEL procedures in order to accelerate the progress of well qualified applicants.  Given that applicants will generally have a minimum of five years of full-time work experience in local authorities (and typically considerably in excess of this) it is intended that all successful applicants will make an APEL application for the award of 45 credits.  The School of Social Sciences has deployed EDEXEL criteria for the last seven years for the award of credit to translate from HNC to HND for certain Business Studies students and so these criteria are well understood and have stood the test of time.  Students will present a portfolio under the headings indicated in Section E6.3  These criteria, as it happens, map over well onto the learning outcomes associated with the Foundation Level modules in Business Communications, Legal Political and Social Environment and Individual and Organisational Behaviour validated for the BA Business Management programme.

Some students, particularly those who fit the profile of the recently grading cohort and are already working at middle management level, can make application to be exempted from the whole (or part) of the Contemporary Business Skills modules.  In such cases, further APEL documentation will need to be supplied.  For students who lack a particular skill (e.g. presentation of a Business Plan deploying a spreadsheet) the college-based tuition will be provided, either directly or through a computer-mediated programme mode.

The aim of these procedures is to accelerate the passage of well-qualified applicants so that they can receive a Foundation degree after two calendar years (pace Queens University Belfast) and then proceed to an Honours Degree after a further one to one-and-a-half calendar years.

E6.3   EDEXEL criteria deployed for APEL procedures

Summary of Common Skills Outcome Statements

Common Skills  and Outcome

Management and Developing Self

1.
 Manage own roles and responsibilities

2.
 Manage own time in achieving objectives

Working with and Relating to Others

3.
 Undertake personal and career development

4.   Transfer skills gained to new and changing situations and contexts

Communicating

5.
  Treat others' values, beliefs and opinions with respect

6.
  Relate to and interact effectively with individuals and groups

7.
  Work effectively as a team member

8.    Receive and respond to a variety of information

9.    Present information in a variety of visual forms

10.  Communicate in writing

11.  Participate in oral and non-verbal communication

Managing Tasks and Solving Problems

12.   Use information sources

13.   Deal with a combination of routine and non-routine tasks

14.   Identify and solve routine and non-routine problems

Applying Numeracy 

15.  Apply numerical skills and techniques

Applying Technology 

16.  Use a range of technological equipment and systems

Applying Design and Creativity
17.  Apply a range of skills and techniques to develop a variety of ideas in the creation 
  of new/modified products, services or situations


18.  Use a range of thought processes

Further guidance is available in the following publications:

• Common Skills & Core Themes - General Guidance (80-037-2)

• Common Skills & Core Themes - Implementation Guidance (80-040-2)

E7.   Themes displayed in the programme.

As in its predecessor programme, four themes are carried through the FdA i.e.

· Communications/Information Management
(modules in Public Services Information Management, Communication and Organisation)
· Government
(modules in Public Administration in Britain, Local Government)

· ICT
(modules in Computer Applications in Business, Contemporary Business Skills)
· Professional Studies
(modules in Research Methods and Statistics, Quality Management and Customer Care)
It is also possible for students to study modules in WBL (Work-Based Learning) mode where suitable materials have been placed on the VLE or in specialised websites.  An example at this point would be the 2nd Level optional module in Qualitative Research Methods for Business  written by Loykie Lominé and available at:

http://www.quals-for-business.com

Practically all material is available on the VLE (and in some cases parallel websites

to ease any difficulties with firewall policies in contributing authorities – see p.219)

E8.  Accelerated progression for well-qualified applicants

If applicants to the Foundation Degree follow the same pattern as the  Certificate in Public Services Management,  then it is likely that some, if not most, of the applicants may prove to be well qualified in terms of current work experiences and responsibilities.  Typically, they will have received regular skill enhancement in Information Technology and have been updated in key policy areas such as Health and Safety, Equal Opportunities policies and Customer Care.  For well qualified applicants, it is anticipated that they can fulfil most if not all of the substantive skills indicated in the Contemporary Business Skills module in the Preparatory Year.  Intending applicants intending to avail themselves of such an accelerated route will need to show evidence, via portfolio, of having attained the skills (e.g. in report writing) or be willing to undertake in distance learning activity to help them update or refine such skills.

Official guidance on Foundation Degrees encourages colleges to make use of APEL and credit for previously acquired work-based learning:

Part-time study is available for those in employment. Distance learning and internet –supported learning can be combined with work-based learning and learning at a university or college in ways that work best. Credit can be given for relevant prior learning or experience, with individual learning programmes building on the student’s existing skills and knowledge rather than repeating them  (emphasis added)


(source:  DfES(2003) ‘An introduction the Foundation Degree’ 
              Section: What is the foundation degree?
               available at: http://www.foundationdegree.org.uk/docs/guidance2.doc )

Accreditation of Prior Experiential Learning (APEL) and credit for previous study

Where students have evidence of relevant existing skills and knowledge credit can be given for this, which may shorten the period of time needed to obtain the FD  qualification, and help focus their programme of study specifically on new learning…(emphasis added)


      (source:  DfES(2003) ‘How to develop a foundation degree’’
                     Section 3: Maximising students’ achievements, p.26
                    available at: http://www.foundationdegree.org.uk/docs/guidance2.doc )

If the target is for those aged 18-30, will the over 30’s be denied access to HE?

No.  Whilst Foundation degrees are a key vehicle in delivering the Prime Minister’s target, these courses will also be an important contribution to lifelong learning and upskilling of the workforce over 30 years of age. (emphasis added)

          (source:  DfEE(2000) ‘Foundation degrees – Q&A Briefing’
                   available at: http://www.dfes.gov.uk/dfee/heqe/foundq&a.htm  )

E9.   Timelines to gain qualifications in cognate Business Studies courses

	(a)
	Certificate in Management Studies  (180 hrs – 30 x 6 hrs)    
	Diploma in Management Studies 

(180 hrs – 30 x 6 hrs)
	MBA top-up after DMS 

(180 hours – 30 x 6 hrs)
	

	
	Running total….        180 hrs  
                            ►
	                                             360 hours
                                  ►
	                                 540 hours 
                          ►
	


	
	
	
	
	

	
	Running total.. 120 hours 
                    ►
	Running total                                      360 hours
                                          ►
	
                          
                          ►
	 600 hours
             

              ►

	(b)
	FdA -Level 1 120hrs
	FdA -Level 2  (240 hrs – 8 x. 15 x. 2 hrs)
	BM(Hons) Year 3 
         - 8 x. 15 x. 2 
	(240 hours 
hours)


(a) CMS/DMS/MBA Comparators chosen from: 

      Buckinghamshire Chilterns University College

      Peterborough Regional College

      London Metropolitan University

      Glasgow Caledonian University

      Huddersfield University

      University of Gloucestershire

(b)  Current Proposal

Commentary

It is interesting to note that in other Business Schools applicants drawn from junior/middle management would probably be offered a combination of CMS/DMS/MBA qualifications.  

The Certificate in Management Studies  would typically extend over two academic years (ore one academic year if  attendance was for two sessions per week).  Possession of the Certificate would then accelerate entry through the Diploma in Management Studies.

Similarly, the Diploma in Management Studies would typically extend over two academic years (or one academic year if attendance was for two sessions per week).  Possession of the Diploma would then, itself, accelerate entry through the first year of a taught MBA programme. 

This would indicate that accelerated progression through stages of the Foundation degree are not only encouraged by DfES advice (Section D1, p.15) but common practice in the rest of the HE sector.

E10.   Delivery of the programme

As the programme is highly consistent with the BA Business Management with Public Service Management then it is quite possible that some modules will be offered to both full-time and part-time students.  However, the logistics of organising replacement cover for sponsored students and the desirability of having all students attend on the same day means that the FdA students will typically be taught two modules in any one teaching session  (currently, Thursdays, 1.30-3.30 and 3.30-5.30).  Logistically, some classes will be taught individually to them as a group whereas for other classes they will be shared.

E11.   Work-based Learning in the Foundation Degree

The following principles were indicated for the operation of Work-Based Learning in the Business Management suite of programmes:

1.    A process of planning and construction of the personal objectives to be achieved 
      in any specific period of WBL
2.    the maintenance of a personal learning log or contribution to a PDP (Personal
      Development Planning)
3.    Knowledge of a range of typical qualitative research methodologies (case study, 
      ethnography, action research, action learning) in order to systematically research 
      facets of their working environment
4.     Evidence of a process of self-reflection on experiences, typically involving 
       models such as Kolb’s model of learning and double-loop learning (Watton and 
       Collings 2002)
5.     a research project (or series of smaller projects) 
6.     the construction of a claim for the accreditation of the module i.e. going 
       significantly beyond descriptive elements of what has been learnt/achieved.
Sources: 

Hart, M. and Haslam, P. (2002) 'The reconfiguration of the higher education experience and its implications for work based learning (WBL)'
in MCIL(2002),European Conference on e-Learning [pp. 85-93],MCIL. Reading [ISBN:0-9540488-8-1]  Brunel University, 4th-5th November,2002

Hart,Mike and Friesner, Tim (2003)  'The utilisation of qualitative methodologies in Work Based Learning [WBL]'
in D. Remenyi and A.Brown(2003)2nd European Conference on Research Methodology for Business and Management [pp.197-204],
MCIL,Reading [ISBN:0-9540488-9-X] 
Reading University, 20-21st March

These principles apply to full-time students who are undertaking a period of work-based learning as part of their degree programme and wish to claim credit in lieu of a conventionally taught module.  However, they need to be adapted to students who are typically already in full-time work and are undertaking a work-based learning module through a distance learning mode.

In the case of such work-based learning modules on the Foundation degree programme, the following subset of these principles will apply to the assignment(s) which form the assessment of the WBL module:

· The  problem addressed in the module assignment will generally require    locating in an organisational context with which the student is familiar (typically their own work environment).  At this point, students may well wish to specify discussions held with line managers and colleagues that which situate the problem addressed in the assignment activity.

· A Personal Learning Log  will form part of the assignment in which the student gives a reflective account of  progress in attaining their specified objectives and an analysis of their own learning styles and achievements

· The assignment will require an analysis of the methodologies deployed in the collection and analysis of data which has informed the analysis.

Embedding of Work-Based Learning in the programme

Whilst it is self-evident that work-based learning forms the core pedagogy of the WBL modules, the philosophy of work-based learning also infuses other parts of the curriculum.  Not least, this is because one of the specific objectives of the programme is to offer the opportunities to disseminate good practice (p. 6)  Some of the ways in which work-based learning is incorporated on a day-to-day level in the curriculum are specified below:

·  Assignment work that asks students to utilise data from their own places of employment. Some project work (e.g. in Research Methods and Statistics) may be utilised to fulfil dual objectives (assignment work for the college, real activity monitoring for the local authority)

·   Participation in seminars run by HIOWLA (Hampshire and Isle of Wight Local Authorities Association) to which students are invited

·  Employers are asked to make guest presentations to the course on areas of emerging concern.  Past presentations have included the role of voluntary organisations, emerging trends in IT strategies, trends in e-government, communication strategies in local authorities

·  Line-manager mentoring of personal development planning and objective setting (particularly insofar as it aligns with existing appraisal policies)

·  Employer support for particular remedial work if required (e.g. extra time/tuition to learn computer packages), particularly through the use of in-house training and short courses.

E12.   Adherence to College Policies on Cultural Diversity and Discriminatory 

behaviour

The Group have indicated elsewhere their adherence to principles of good practice, enjoined on members of the college community (Subject Evaluation Document – PSIM, Section 4.1).    The ethos of the Business Management team can be further illustrated by the pride that we take in the following aspects of our work:

The students that we teach are ethnically diverse

The international nature of business activity and its increasing globalisation serves to attract students from a wide range of societies, cultures and backgrounds.  For example, the first intake into our Business Management degree proved to be one of the most ethnically diverse within the whole college.  One third of the students were recruited from overseas from the Far East, the Middle East, Latin America, the Indian sub-continent and Africa.  We encourage all such students to share their descriptions of business in their home countries, thus helping to overcome any latent ethnocentrism.

Staff themselves have experience of teaching and/or living abroad

Two thirds of the Business management teaching staff were either born outside the UK or have had extensive experience of working or consultancy overseas.  Like the experience of our students, this can help to ensure that diversity, tolerance and respect for other cultures infuses the whole of  the curriculum and our shared values.

The Team have a good track record of assistance to students who have manifest needs.

Many Shoei College (Japanese) students decide to take courses in business and we have been sensitive to their needs in studying a course in higher education in their non-native language. With assistance and some remedial help, we can now say that the performances of these students is now on a par with other students.  Similarly, we have assisted business students who are carrying disabilities of both a physical (paraplegic) and of a cognitive and emotional nature.  Such students have nearly always succeeded in gaining their qualifications due to the support of the team (and the wider college community)

Non-discriminatory values are embedded into our curriculum

Human Resource and Personnel Management are core business studies disciplines.  Evidently, as teachers of such subjects we are fully attuned to current policies and practices in fields where there is direct legislation (ethnicity, creed, gender, sexual orientation, disability) or where legislation is only rudimentary (in the case of ageism)  In this way, we feel we are inculcating a positive value system in our student body so that as future business managers, they can uphold and extend  enlightened policies in their chosen careers.

Local Government employees will themselves will have had  Equal Opportunities training.

Of particular relevance to the PSIM students is the fact that their employers have typically ensured that all staff had undergoing some systematic training in Equal Opportunities policies – and this is of particular importance to front line and reception staff.  PSIM students have themselves been invited (and attended) further Equal Opportunities training in their inter-semester periods.  It is anticipated that all students enrolled on the Foundation degree in PSIM will be invited at some stage in their course to participate in such further activities provided (e.g. by Hampshire County Council itself).

F.   PROGRAMME SPECIFICATION

G.   SUBJECT EVALUATION DOCUMENT (PSIM)

   Level 1 �ends here      ►





      Level 2 �◄  starts here� ◄ here





Foundation Degree ends here           ►
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Option [Work Based Learning version]
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